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Chapter 1: Introduction - Summary and Farsi Translation

English Summary

Chapter 1, titled "Introduction," outlines the core goals and philosophical underpinnings of

the book "Techniques and Principles in Language Teaching."
Goals of the Book: The book has three main goals:

1. To introduce various language teaching methods: A "method" is defined as a
coherent set of links between a teacher's classroom actions (techniques) and the

underlying thoughts or principles guiding those actions.

To help teachers uncover their own guiding thoughts: By examining the principles
of different methods, teachers can become more aware of their implicit thoughts and
beliefs about teaching, determining which resonate or conflict with their own
thinking.

To introduce a variety of techniques: The book presents new techniques that

teachers can experiment with and adapt to their own teaching contexts.

Thought-in-Action Links: The chapter emphasizes that teaching involves a crucial link
between thoughts and actions. Teachers' thoughts about language, culture, students (as learners
and how they learn), and their own role as educators guide their classroom actions. Becoming
aware of these links allows teachers to critically examine their practices and consider
alternative approaches. An anecdote about a teacher named Heather illustrates this point: she
wanted to encourage student initiative but inadvertently prompted all questions, realizing later
that her actions didn't align with her underlying intention due to her own insecurity as an
inexperienced teacher. This highlights that when desired outcomes are not met, teachers can

choose to change their actions or rethink their underlying thoughts.
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Coherent Set:

Each teaching method is presented as a "coherent set" of thought-in-action links, implying a
theoretical or philosophical compatibility among its components. However, techniques from
one method can be used in another, but their practical application and the inferences students
draw from them will differ based on the underlying principles. An example demonstrates how
using a picture to introduce a dialogue can lead to vastly different student inferences about
learning, depending on the teacher's approach (e.g., rote memorization vs. encouraging

initiative and creativity).

Which Method is Best?:

The authors explicitly state that the book does not promote one method over another, nor does
the inclusion of a method imply endorsement. They do not believe in a single "best" method.
Instead, the goal is for teachers to use the presented methods as a means to make their own
beliefs about the teaching-learning process explicit, drawing from their experience,
professional training, and research. Engaging with diverse professional beliefs is essential for
keeping teaching practices dynamic. The chapter also acknowledges "methods fatigue" due to
changing methodological fashions, but argues that teachers are always seeking ways to improve
their practice. It's noted that practices that fall out of favor may be resurrected, citing the
example of using the native language in the classroom. External factors, such as population
flows (leading to multilingualism), the Common FEuropean Framework (promoting
plurilingualism), and technology, also influence language teaching practices. The authors
emphasize that decisions about methods should be local and heed teachers' voices. They
conclude that studying methods, when used appropriately, is invaluable for teacher education,
fostering reflection, challenging authorities, integrating theory and practice, and contributing

to professional discourse.

Doubting Game and Believing Game:

The chapter introduces Peter Elbow's "Doubting Game" and "Believing Game" as tools for
engaging with new ideas. The "doubting game" requires logic and evidence, focusing on

inding flaws, which is common in academia. e "believing game" requires "an act o
find flaws, which d The "bel " " t of
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constructing, an act of investment, an act of involvement," urging one to understand an idea
from its originator's perspective before judging it. The authors advocate for understanding
before judgment, encouraging teachers not to dismiss principles or techniques just because they
seem at odds with existing beliefs or impractical. Instead, they suggest asking about the purpose
behind a technique and considering alternative applications if direct implementation is not

feasible.

New to this Third Edition:

This edition includes minor revisions throughout and major changes such as dedicated chapters
for Content-based, Task-based, and Participatory Approaches (previously a single chapter) to
allow for more in-depth treatment. A new chapter on technology has also been added,
recognizing its evolution beyond a mere supplement to an opportunity for autonomous

learning.

Terminology:
The authors clarify two terms:

1. "Method": Used to mean a coherent set of principles linked to techniques and
procedures, rather than a rigid, formulaic prescription.

2. "Target Language': Used to refer to "the language being taught" for inclusivity (not
just English), to acknowledge multilingual learners, and to avoid the relative and

mutable connotations of "second" or "foreign" language.

The chapter concludes by hoping the book will inform, stimulate, and encourage readers to
reflect, inquire, and experiment, ultimately helping to restore faith in the appropriate use of

teaching methods in language teacher education.
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